
Health Professions Education Health Professions Education 

Volume 4 Issue 1 Article 8 

2018-02-21 

YouTube Enhanced Case Teaching in Health Management and YouTube Enhanced Case Teaching in Health Management and 

Policy Policy 

Jeremy C. Green 
Department of Health Management and Policy, Saint Louis University, United States, greenjc@slu.edu 

Taha Aziz 
Touro College of Dental Medicine, New York Medical College, United States 

Juliane Joseph 
Department of Health Management and Policy, Saint Louis University, United States 

Angad Ravanam 
Department of Health Management and Policy, Saint Louis University, United States 

Sobia Shahab 
School of Medicine, Washington University in St. Louis, United States 

See next page for additional authors 

Follow this and additional works at: https://hpe.researchcommons.org/journal 

 Part of the Health and Physical Education Commons 

Recommended Citation Recommended Citation 
Green, Jeremy C.; Aziz, Taha; Joseph, Juliane; Ravanam, Angad; Shahab, Sobia; and Straus, Luke (2018) 
"YouTube Enhanced Case Teaching in Health Management and Policy," Health Professions Education: Vol. 
4: Iss. 1, Article 8. 
DOI: 10.1016/j.hpe.2017.02.006 
Available at: https://hpe.researchcommons.org/journal/vol4/iss1/8 

This Original Research Reports is brought to you for free and open access by Health Professions Education. It has 
been accepted for inclusion in Health Professions Education by an authorized editor of Health Professions 
Education. 

https://hpe.researchcommons.org/journal
https://hpe.researchcommons.org/journal/vol4
https://hpe.researchcommons.org/journal/vol4/iss1
https://hpe.researchcommons.org/journal/vol4/iss1/8
https://hpe.researchcommons.org/journal?utm_source=hpe.researchcommons.org%2Fjournal%2Fvol4%2Fiss1%2F8&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/1327?utm_source=hpe.researchcommons.org%2Fjournal%2Fvol4%2Fiss1%2F8&utm_medium=PDF&utm_campaign=PDFCoverPages
https://hpe.researchcommons.org/journal/vol4/iss1/8?utm_source=hpe.researchcommons.org%2Fjournal%2Fvol4%2Fiss1%2F8&utm_medium=PDF&utm_campaign=PDFCoverPages


YouTube Enhanced Case Teaching in Health Management and Policy YouTube Enhanced Case Teaching in Health Management and Policy 

Authors Authors 
Jeremy C. Green, Taha Aziz, Juliane Joseph, Angad Ravanam, Sobia Shahab, and Luke Straus 

This original research reports is available in Health Professions Education: https://hpe.researchcommons.org/
journal/vol4/iss1/8 

https://hpe.researchcommons.org/journal/vol4/iss1/8
https://hpe.researchcommons.org/journal/vol4/iss1/8


Available online at www.sciencedirect.com

Health Professions Education 4 (2018) 48–58

YouTube Enhanced Case Teaching in Health Management
and Policy

Jeremy C. Greena,n, Taha Azizb, Juliane Josepha, Angad Ravanama, Sobia Shahabc,
Luke Strausa

aDepartment of Health Management and Policy, Saint Louis University, United States
bTouro College of Dental Medicine, New York Medical College, United States

cSchool of Medicine, Washington University in St. Louis, United States

Received 8 September 2016; received in revised form 20 February 2017; accepted 22 February 2017
Available online 10 March 2017

Abstract

Purpose: Case teaching is a popular method of health management and policy education but its relationship with technology is
outdated. While several major publishers of case teaching materials have recently incorporated internet videos and other
multimedia and online content into their offerings, these video case teaching materials are mostly on the manufacturing industry
and not on the health care services industry. This project aims to expand existing case teaching materials with YouTube videos,
and to report preliminary findings on learning outcomes.
Method: YouTube videos were selected to enhance course topics and materials found in traditional text based materials. Original
videos were created in the style of Khan Academy, to prerecord short lectures promoted in the literatures on case teaching and flip
format learning. Online course evaluations measured student progress on learning objectives.
Results: Online course evaluations were completed by 48 of 93 students. All responding students reported making progress on
“acquiring skills in working with others as a member of a team” and “developing skill in expressing myself orally or in writing”.
For both objectives, most of the students reported making “exceptional progress”.
Discussion: YouTube videos can be a valuable source of content to supplement existing case teaching materials in health
management and policy. More research is needed to distinguish the effects of YouTube videos from other case teaching materials
and flipped format aspects of course design. The general method of YouTube enhanced case teaching might be expanded beyond
health management and policy to other topics in health professions education.
& 2018 King Saud bin AbdulAziz University for Health Sciences. Production and Hosting by Elsevier B.V. This is an open access
article under the CC BY-NC-ND license (http://creativecommons.org/licenses/by-nc-nd/4.0/).

Keywords: Health occupations; Internet; Multimedia; Students; Teaching materials

1. Introduction

In Teaching with Cases: A Practical Guide,1 Andersen
and Schiano describe the range of readings and other
materials that can be included in a case based course.1

Andersen and Schiano recommend using videos in
additional texts, and a contemporary education literature
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describes some educational features of YouTube. Scholars
have published descriptions of teaching with YouTube
throughout higher education.2 Applications of teaching
with YouTube can be found in the basic sciences,3–8

clinical professions,9–18 and population health.19–22

Although we are unaware of literature on teaching with
YouTube in health management and policy, there is a
literature on teaching with YouTube in other areas of
management23–27 and policy.28 Potential uses of YouTube
in teaching and learning include case studies,1,9,12,29–32

clinical training videos,13,16 computing tutorials,19 group
discussions,28,33 lectures,4,10,14,34 peer assessment,11 and
student created videos.26,35

Table 1 summarizes the literature teaching with
YouTube in health professions education. Most applica-
tions use YouTube for lectures and those applications
that use YouTube for cases are more clinically focused.
Effects of YouTube videos on teaching and learning
outcomes are generally measured with student self-
reports or related student satisfaction surveys. Occasion-
ally effects of YouTube videos are quantified using test
scores. Teaching with YouTube videos might have
several possible advantages over teaching with readings
alone. YouTube videos can help to fill in gaps left by
readings. YouTube videos tend to be shorter and better
at provoking empathy and at presenting multiple per-
spectives. Videos might also be more appropriate than
texts for conveying scientific or technical material.29

Younger students might be more comfortable with
technology and social media compared to older students,

and might prefer videos to texts,29 and there is some
evidence that pictures are simply better than words for
expressing teaching materials.36 Videos can help to
create depictions of leadership in practice, and to
demonstrate the complexity decision making, two hall-
marks of case teaching methods.1 YouTube videos can
also be selected to emphasize the role of minorities in
leadership positions.1,37

Despite the possible cognitive benefits that could
result from multimedia teaching materials, a 2012
survey of 4564 faculty members in a nationally
representative, online sample of higher education
faculty teaching at least one course at the time of the
survey found that only about 40 percent of faculty in
traditional, residential educational programs used
videos for teaching.38 The survey included all different
levels of universities from two-year colleges to major
research institutions. The survey also included all
different levels of faculty from adjunct instructors to
tenured professors. Barriers to teaching with YouTube
might include high costs, intellectual property restric-
tions, lack of appropriate content.29 YouTube and
similar sources of content have expanded considerably
in recent years.36 There are plenty of videos between
3 and 10 min which is generally considered the
appropriate length for a given clip given human
attention spans.29,36 YouTube and other online sources
of videos tend to be inexpensive,4 and may also help to
avoid copyright issues.36

Table 1
Literature on YouTube in Health Professions Education.

Ref. Courses Level Uses of YouTube Effects of YouTube

Amgad and AlFaar34 Introduction to Health Research Undergraduate Lectures Student satisfaction
Cater et al.15 Introductory Radiology Graduate Cases Student satisfaction, test scores
Cox6 Organic Chemistry, Biochemistry Undergraduate Lectures Student satisfaction
Gao et al.17 Dentistry, Medicine, Nursing Undergraduate Lectures Student satisfaction
Giuliano and Moser14 Literature Evaluation Graduate Lectures Student satisfaction, test scores
Haase8 Physics Undergraduate Lectures Student satisfaction
Hekler et al.21 Food and Society Undergraduate Student-generated

videos
Student dietary intake

Hund and Getrich19 Introduction to Biostatistics, Regression
and Survival Analysis

Graduate Lectures Student satisfaction

Lai11 Psychiatric Nursing Graduate Student-generated
videos

Student satisfaction, student
communication skills

McCormick et al.12 Health Assessment Across the Lifespan Graduate Cases Test scores
Pai29 Introductory Biology Undergraduate Cases Student satisfaction
Tay and Edwards5 General Chemistry Undergraduate Lectures Student satisfaction, test scores
Topps et al.18 Medicine, Nursing Graduate Lectures Student satisfaction
Trelease3 Anatomy, Radiology Graduate Lectures Test scores

J.C. Green et al. / Health Professions Education 4 (2018) 48–58 49



Teaching with cases is like teaching with stories that
have educational content.29 If cases are like stories, then
there is an argument to make that they should be like
movies. This use of videos in case teaching can help
students to empathize with the protagonist of the case.39

Guest lecturers can have a similar role of connecting
students with course topics and applications,40–42 and can
help students to connect with role models and consider
possible careers.41–43 Guest lecturers also have the
potential to provide students with an additional source
of information other than the professor.44 At the same
time, guest speakers have some important limitations
compared to YouTube videos.1,40,41,45,46 Finding and
scheduling appropriate guest speakers can be challen-
ging.41,42 Guest lectures are often not recorded,40,42 and
may be forgotten.43 Guest lectures sometimes present
only one specific viewpoint on a complicated topic, and
might be biased and otherwise misleading.47 Student
responses to guest lecturers are not always favorable. In a
survey of 37 undergraduate business school students at
an American research university, 97% of students
responded to course evaluations and ranked guest
lecturers as more helpful compared to exams and read-
ings, but less helpful compared to cases and projects.48

YouTube links and similar videos have the potential to
provide students with constant access to images portray-
ing diverse stakeholders and perspectives presenting
multiple sides of a single case or story.29,33,36,37

Popular publishers of case teaching materials remain
focused on text based materials and lack multimedia
products, at least as applied to the health care services
industry. For example, Harvard Business Publishing
published a total of 52 multimedia cases as of 2016, but
only one of the cases published related directly to the
health care services industry.49 As recently as 2009,
most instructors using videos for teaching used televi-
sion shows, documentaries, and feature length films,
and only about 17% of university faculty across fields
and institutions nationally were using internet sources
of video clips. By 2012 about 90% of university faculty
nationally found teaching videos online.29 However,
the health management and policy content of YouTube
has not been well documented in the scholarly litera-
ture or elsewhere.

In this paper, we describe the development of
multimedia case teaching material for a health manage-
ment and policy curriculum, and report preliminary
findings on student learning outcomes. We followed
recommendations from applications of case teaching
methods to biology courses, where existing internet
video clips from sources like YouTube were used to
supplement more traditional text based case teachingT
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materials.29 The remaining sections of this paper
proceed as follows. We first discuss development of
multimedia case teaching materials for three health
management and policy courses: undergraduate courses
on business sectors in health care and management of
health care organizations, and a graduate course on
economic evaluation. We then proceed to present an
analysis of student learning outcomes consistent with
case teaching approaches, and provide some more
general reflections on the project and results. Our paper
makes several contributions to the literature on health
professions education. We explore and review the
health management and policy content of YouTube,
we expand the applications of case teaching in You-
Tube beyond clinical fields to health management,
health policy, and related aspects of population health,
and we map videos to cases and assignments to help
disseminate teaching styles and materials.

2. Material and methods

Teaching materials and methods were developed for
three health management and policy courses – business
sectors in health care, economic evaluation, and
management of health care organizations. The courses
are offered as part of degree programs in a health
management and policy department within a college for
public health and social justice at a private, Midwestern
research university. The courses on business sectors in
health care and management of health care organiza-
tions are required undergraduate courses for students
pursuing bachelor of science degrees in health manage-
ment. The course on economic evaluation is a required
graduate course for students pursuing a master's degree
in public health with a concentration in health manage-
ment and policy, who have successfully completed
prerequisite courses in biostatistics, health economics,
and health policy.

Selecting case teaching materials is an art form and a
process discussed in more detail elsewhere.1,50 The
Middleboro Casebook: Healthcare Strategy and
Operations51 was selected as the primary source of
textual case teaching materials for the undergraduate
business course. Creating the YouTube playlist for this
text involved a selection of videos to supplement each
of the cases in the text. YouTube videos were
intentionally selected to be between 3 to 10 min in
length per clip29,36 and in some instances multiple
videos were selected per case to create stories with
multiple parts.29 Videos of PowerPoint presentations
and similar lecture footage was intentionally avoided1

as these types of lectures may not add much to the T
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previous experiences of students.52 Videos for the
playlist included magazine and news sources similar
to recommended sources of text based case teaching
materials 1 and also Khan Academy videos to teach
specific concepts that can be induced from a case29

such as the differences between fee-for-service and
pay-for-performance physician payments. We provide
a complete list of YouTube videos used for case
development, including hyperlinks, in Appendix A.

Topics and selected materials from the refreshed
business sectors in health care course are described in
Table 2. Each of the cases mapped to one or more
YouTube videos to provide students with more detailed
information about some aspects of the cases. Local
affiliates of national news sources on YouTube helped
to demonstrate connections between the fictional cases
and to apply the themes of the cases to non-fictional
settings. These physician leaders discussing hospice
payments in California and parents discussing the
quality of services at urgent care centers. When
discussing the case on osteopathic medicine, students
watched a video of medical students and seasoned
physicians reacting to changes in graduate medical
education accreditation and when discussing hospital
payments more generally, students watched a Khan
Academy style video29 on physician payments. Videos
on ambulatory surgery centers provided two different
perspectives on these facilities – a video on ambulatory
surgery centers in Oklahoma that provided more of a
libertarian, free-market perspective and one from Cali-
fornia that provided more of a regulatory, consumer
protection perspective.

In addition to providing a range of perspectives, the
variety of geographic locations in the YouTube videos

can help to demonstrate the application of Middleboro
to any type of community for students who otherwise
might be more interested in a specific region or city. In
discussing the nursing homes and the construction of a
prison in Middleboro as it relates to provision of health
care for the elderly, students watched a video showing
prisoners discussing their health care needs and inno-
vations in service delivery for a vulnerable population.
In discussing the health department in Middleboro as it
relates to the Affordable Care Act, students were
provided with an of a public health official in Chicago.

The YouTube playlist for the Middleboro Casebook
demonstrates the feasibility of creating video enhanced
case teaching materials29 for health administration
education using publicly available sources of teaching
materials. Many of the sources are like those recom-
mended for textual case materials 1 such as the
Economist and Brookings Institution. Multiple videos

Table 4
YouTube Playlist on Economic Evaluation.

Class Topic Video
Sources

Video Title Video Duration
(minutes:seconds)

Housing Policy and
Medicaid Payments

PBS
NewsHour

For LA's Homeless, Housing Could be Cure for Chronic Illness 7:47

Pharmaceutical Policy and
Drug Costs

PBS
NewsHour

New Hepatitis-C Drug Raises Hope at a Hefty Price 7:36

Crime Policy and
Pharmaceutical
Developments

Instructora CER and ICER Calculations by Hand; CER and ICER Calculations in TreeAge 7:11; 5:07

Technology Policy and
Robotic Surgery

Instructora Rolling Back a Tree by Hand; Rolling Back a Tree in TreeAge; Net Monetary
Benefit Thresholds by Hand; Net Monetary Benefit Thresholds in TreeAge

9:40; 6:13; 9:44;
6:31

Medicaid Policy and Oral
Health

Instructora Markov Cohorts by Hand; Markov Cohorts in TreeAge 8:28; 6:50

aInstructor sourced videos are Kahn Academy style videos created by the instructor. Instructor sourced videos created by hand are digital
whiteboards with neon on black writing in the Kahn Academy style. Instructor videos created in TreeAge are screencasts of software
demonstrations.
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can be combined within a single case29 to provide
different perspectives on a single issue as opposed to
the use of a textbook 53 which tends to be inappropriate
for case teaching methods1 and might only provide a
single perspective or voice on the course topic.

A logical next step after creating a YouTube playlist
for The Middleboro Casebook: Healthcare Strategy and
Operations was to extend the general teaching technique
of combining YouTube videos with case studies to
refresh other courses and to develop new courses.
YouTube playlists were created for a more advanced
undergraduate course on Management of Health Care
Organizations, and to a graduate course on Economic
Evaluation. Management of Health Care Organizations
traditionally required textual case teaching materials
from Essential Techniques for Healthcare Managers.54

YouTube videos were mapped to the cases and delivered
as a YouTube playlist as described in Table 3.

Incorporating YouTube into the graduate course on
economic evaluation involved finding similar materials
to the undergraduate courses and also the conception,
scripting, and recording of original video content by
the instructor to provide students with more advanced
content.29 In particular, we prerecorded short, 5–10 min
lectures, using a neon on black digital whiteboard as
recommended in The One World Schoolhouse: Educa-
tion Reimagined,55 demonstrated online,56 and pub-
lished in peer-reviewed literature.57 For students,
shorter and prerecorded lectures remove the demands
of note taking during lectures, and allows for unlimited
repetition of course content at the pace of each
individual student. Prerecorded lectures also allow
students more flexibility to work on their own time in
their preferred settings. Instructors can use class time to
make themselves available for one on one discussions
with each individual student or group of students.

Instructors and students will also find additional time
available for research.

Economic evaluation is traditionally taught as an
entirely or almost entirely quantitative course and both
the teaching of its methods and the application of these
methods to realistic problems has been particularly
challenging for instructors. Quantitative material can be
emotionally challenging for students.1 Economists have
found flipped classrooms, where lower level content
delivery is moved outside of the classroom and higher
level activities are completed inside of the classroom,
to be helpful in effectively teaching quantitative
methods to different types of students. Case teaching
methods similarly use classroom time for more
advanced levels of teaching and learning and some
scholars have drawn connections between case teach-
ing and the flipped classroom model.1,58

Unfortunately, there is little centralized availability
or sharing of videos developed for teaching flipped
format case courses.58 Table 4 shows the YouTube
playlist for the graduate course on economic evalua-
tion. The format of the course is like the undergraduate
management courses, with the addition of advanced
content designed by the instructor. There are some
videos relating to economic evaluation on YouTube,
but they are usually recordings of PowerPoint slides
which does not do much to alleviate the problems
inherent in a traditional lecture format.1,58 Original
Khan Academy style videos 29 and screencast record-
ings of software applications were developed to intro-
duce core quantitative concepts and methods relating to
economic evaluation and to help students to break
down complicated problems into a series of smaller
analytic steps. The methods videos were embedded
within the cases 58 to demonstrate their application to
concrete problems. Students demonstrated oral and
written communication skills through presentations
and reports based on case assignments that students
complete in groups of 5 or 6 individuals. We provide a
sample case assignment in Appendix B.

3. Results and discussion

To examine student progress on development of
skills related to case teaching philosophies,59–62 student
self-assessments were collected using the national
IDEA system as described elsewhere in the peer-
reviewed literature.60,63 Learning objectives were stu-
dent progress on: (1) “acquiring skills in working with
others as a member of a team” and (2) “developing
skill in expressing myself orally or in writing”. Of 93
students across all three of the YouTube enhanced case
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Fig. 2. Distribution of student progress on “developing skills in
expressing myself orally or in writing” from 48 students responding
to online course evaluations.
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teaching courses, 48 students completed the online
course evaluations, yielding a response rate of about
52% which is comparable to other, published studies
that use student evaluations of teaching.60,64,65

Figs. 1 and 2 report the results of the student course
evaluations for the learning objectives related to team-
work, and communication skills, respectively. Of those
students who completed the course evaluations, all
students reported making progress on both teamwork
and communication skills. For both teamwork and
communication skills, most students reported making
“exceptional progress”.

The favorable course evaluations related to the
YouTube enhanced case teaching methods do come
with some caveats. A more general limitation of the
data is that the literature continues to debate the
validity of student self-reports of learning out-
comes.64,66 A more specific limitation of the data, in
the context of this analysis, is that we are unable to
distinguish evaluations of the YouTube videos from
evaluations of the course. It is not clear from this data
whether the students benefited most from the case
teaching method in general, the flipped format aspects
of the course design, the prepackaged printed cases, the
supplemental readings, or the video enhancements.

The teaching techniques described throughout this
paper combine some of the common themes in case
teaching,1 and flipped classrooms.67 Compared to
traditional teaching methods, case teaching makes
students responsible for their own learning, which is
consistent with evidence on the relative effectiveness of
active learning strategies compared to passive lecture
practices.52 Course preparation usually involves addi-
tional startup time than lectures,1 such as learning how
to use the hardware and software required to create
original Khan style videos.57 The additional work by
instructors in course preparation has benefits beyond
their own students’ learning. YouTube videos, whether
created from scratch19,68 or curated from existing
sources,29,69 are easy to share with faculty in other
fields and at other institutions.18,68,70,71
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Appendix A

YouTube videos for case development.
2 News investigates: urgent care centers [Internet].

Moraine (OH): WDTN-TV 2 NEWS; 2014 September 22
[cited 2017 February 15]. Video: 4:04 min. Available
from: http://www.youtube.com/watch?v¼ iVKjd3Rf6kw.

Aetna CEO Mark Bertolini on changing workplace
and health care [Internet]. New York (NY): CBS This
Morning; 2015 March 26 [cited 2017 February 15].
Video: 8:14 min. Available from: http://www.youtube.
com/watch?v¼_j0dAWPRDXY.

America's elderly prisoner boom [Internet]. London
(UK): The Economist; 2015 June 18 [cited 2017
February 15]. Video: 8:13 min. Available from: http://
www.youtube.com/watch?v¼ jXnQz2CqzYg.

Drug abuse among medical professionals rarely detected
[Internet]. McLean (VA): USA Today; 2014 April 16 [cited
2017 February 15]. Video: 5:33 min. Available from: http://
www.youtube.com/watch?v¼QOQ3KPcFwfk.

Drug addiction in the medical profession [Internet].
Hartford (CT): ctnow; 2010 November 23 [cited 2017
February 15]. Video: 2:22 min. Available from: http://
www.youtube.com/watch?v¼5xfC25y1dqQ.

Five-star nursing homes [Internet]. New York (NY):
The New York Times; 2014 August 26 [cited 2017
February 15]. Video: 7:52 min. Available from: http://
www.youtube.com/watch?v¼ -UVq5Cm40ac.

For LA's homeless, housing could be cure for
chronic illness [Internet]. Arlington (VA): PBS News-
Hour; 2014 December 12 [cited 2017 February 15].
Video: 7:47 min. Available from: http://www.youtube.
com/watch?v¼mGQoEBKEsxY.

Growing minds by growing school gardens: Laurie
Brekke at TEDxNavesink [Internet]. Red Bank (NJ):
TEDxNavesink; 2014 June 12 [cited 2017 February
15]. Video: 9:55 min. Available from: http://www.
youtube.com/watch?v¼PGoPtkNFybk.
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Healthy habits take root: engaging the community in
farm to school efforts [Internet]. Washington (DC): United
States Department of Agriculture; 2014 October 28 [cited
2017 February 15]. Video: 3:33 min. Available from: http://
www.youtube.com/watch?v¼ i76AdFWZ4QA.

Healthy habits take root: farm to school impacts
[Internet]. Washington (DC): United States Department
of Agriculture; 2014 September 30 [cited 2017 Feb-
ruary 15]. Video: 5:01 min. Available from: http://
www.youtube.com/watch?v¼MlD1vU3_LeI.

Healthy habits take root: getting started with farm to
school [Internet]. Washington (DC): United States
Department of Agriculture; 2014 October 7 [cited
2017 February 15]. Video: 4:59 min. Available from:
http://www.youtube.com/watch?v¼cmxkY8DEokc.

How to write a mission statement that doesn’t suck
[Internet]. New York (NY): Fast Company; 2010
September 16 [cited 2017 February 15]. Video:
3:51 min. Available from: http://www.youtube.com/
watch?v¼LJhG3HZ7b4o.

New hepatitis-C drug raises hope at a hefty price
[Internet]. Arlington (VA): PBS NewsHour; 2014 April
23 [cited 2017 February 15]. Video: 7:36 min. Available
from: http://www.youtube.com/watch?v¼MDs9NmIP9Zs.

New Medicare program to allow some hospice
patients more treatment choices [Internet]. San Diego
(CA): KPBS Public Broadcasting; 2014 April 8 [cited
2017 February 15]. Video: 5:19 min. Available from:
http://www.youtube.com/watch?v¼JxIcxwI_bAI.

Nursing home quality: improving care for our
seniors [Internet]. New York (NY): Commonwealth
Fund; 2013 July 25 [cited 2017 February 15]. Video:
2:29 min. Available from: http://www.youtube.com/
watch?v¼5VtxCfSyrXg.

Oklahoma doctors vs. Obamacare [Internet]. Los
Angeles (CA): Reason TV; 2012 November 15 [cited
2017 February 15]. Video: 6:41 min. Available from:
http://www.youtube.com/watch?v¼0uPdkhMVdMQ.

On deck at CHCF: Betsy Imholz on ambulatory
surgery centers [Internet]. Oakland (CA): California
Health Care Foundation; 2015 June 9 [cited 2017
February 15]. Video: 4:17 min. Available from: http://
www.youtube.com/watch?v¼pCPJBlmfh-8.

Paying for performance in healthcare [Internet].
Washington (DC): Brookings Institution; 2014 June 10
[cited 2017 February 15]. Video: 15:00 min. Available
from: http://www.youtube.com/watch?v¼nFmT2lHf1DE.

Prescription drug abuse among nurses a growing pro-
blem [Internet]. Bloomington (IN): WTIU; 2014 August 29
[cited 2017 February 15]. Video: 7:01 min. Available from:
http://www.youtube.com/watch?v¼hgR3DpZWYHk.

Reactions to new single GME accreditation system
[Internet]. Chicago (IL): American Osteopathic Asso-
ciation; 2014 July 22 [cited 2017 February 15]. Video:
2:48 min. Available from: http://www.youtube.com/
watch?v¼b3eKhKOhSm8.

The Affordable Care Act and public health [Inter-
net]. Washington (DC): National Association of
County and City Health; 2013 August 5 [cited 2017
February 15]. Video: 9:06 min. Available from: http://
www.youtube.com/watch?v¼36816tJYzsQ.

Appendix B

Example of an assignment letter.
To: Senior Staff, Hillsboro County Health

Department.
From: John Snow, MPH, Director, Hillsboro County

Health Department.
It was nice seeing you all during our leadership

meeting this morning and I am glad that we found
some time to review our ongoing strategic planning
efforts. During our next biweekly meeting, we will be
discussing the general topic of the Affordable Care Act
as it relates to our health department. While there are
no specific provisions for health departments in the
Affordable Care Act per se, there may be some great
opportunities that we can take advantage of if we move
quickly enough to do so. Attached to this email are
some readings and videos that I brought back from a
national conference of county and local health officials.
These readings and videos provide some general
background on the Affordable Care Act, and some
more specific details on its provisions relating to health
departments and population health. These materials
will form the basis of this next project.

The goal of the project is to prepare an oral
presentation and written report to the bring to the state
to advocate for new population health initiatives that
are related to the Affordable Care Act, budget neutral
or otherwise cost-effective from our perspective, and
likely to be supported by the state authorities. To start,
please review the data table from the casebook in your
background information on the community. This table
describes state health statistics in 2010 in comparison
to meeting Health People 2020 National Goals and
targets. We need to know where we are doing well,
where we are falling behind, and select some specific
measures for improvement. Targeted areas need to be
problematic but addressable given our resources and
political constraints, and be supported by the provisions
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of the Affordable Care Act and the priorities of state
officials.

Once you have identified relevant health problems
from the data table, explain how they will be addressed
by our health department, what provisions in the
Affordable Care Act support the proposed methods
for addressing the health problems, and how the
initiatives will be funded along with their perceived
effects on our overall budget. Please make sure that
your recommendations tie into a broader, more com-
prehensive strategy relating to some or all the follow-
ing: insurance enrollment and marketplace navigation,
community assessments for hospitals, and delivery of
prevention and health care services. Finally, please
relate your proposal to considerations pertaining to our
current and future organizational structure: whether we
should maintain three separate divisions, whether we
should have a separate administrative services division,
and whether the services proposed in your project
should be provided by our department or contracted to
other organizations.
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